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Introduction 
 
The O3 Report about the evaluation the PATH model in the schools is a key tool of the project PATH 

- Prevention of Addiction THrough emotional education (Erasmus+ KA 2: Strategic Partnerships for 

school education). 

It contains a summary of the experiences collected by the partners in the second year of the project's 

implementation1. The results of the experimentation want to provide the reader with a 

comprehensive overview of what has been done and an assessment of the effectiveness of the PATH 

model in school contexts. This document also aims to increase the attention of teachers who wish to 

integrate the activities designed by the PATH model into their teaching.  

Indeed, PATH training model is aimed at increasing teachers' professional skills providing a structured 

intervention methodology based on emotional education, self-control and prosociality, to promote 

in students the acquisition and consolidation of fundamental emotional and social skills. It’s a 

precondition for healthy development and balanced individual and protective factor for the 

implementation of risky behaviour. 

We would like to thank with great esteem and gratitude all who have worked with us and contributed 

to this project. The added value of this experience is undoubtedly the passion and conviction that 

characterised everyone who took part in the initiative. Special thanks to the students, teachers, 

experts and schools in Italy, the Czech Republic and Spain who made this possible. 

 
 

The PATH team 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                      
The project deadline was on 30/09/2020.  There has been an extension of 7 months due to the COVID pandemic. 
This made it possible to adapt all activities to online teaching and complete the testing of the model. 
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About PATH project  
 
The PATH project aims to create a minimum quality standard to support school education that 

involves all important figures in the experiential and practical program for children. 

The aim is to draw the attention of all educators to the importance of the children ability to 

understanding and knowing emotions, use reflection and emotional self-regulation (as opposed to 

the impulsiveness of the automatic system), to promote daily well-being of individuals and 

consequently communities. 

To achieve this goal PATH proposed strategies based on cognitive games and daily activities which 

represent a form of functional gymnastics to develop the ability to inhibit impulsivity, self-regulatory 

and voluntary behavioural control. This will ensure a more balanced development of children’s 

personality, both emotional as well as cognitive, reducing the risk of problematic behaviours 

characterized by somatic effects and psychiatric disorders, such as substance abuse disorder and 

addictions. 

The PATH innovation consists in the formalization of the results of studies and research in a program 

described in a "manual on emotional education, self-control and prosociality" addressed to the 

teachers of the pre-primary and primary school to be proposed as an integral part of the educational 

system.  

The specific PATH objectives of are: 

 to support teachers (direct beneficiaries) with a program that aims to strengthen emotional 

self-control and reflexive awareness in children, future adolescents, which is the factor of 

protection against addictions and the key factor in school success and good cooperation with 

peers and adults; 

 

 to increase the professionals’ skills of teachers providing a methodology for early 

intervention in the prevention of addiction; 

 

 to support children (indirect beneficiaries) in the acquisition of the main emotional skills 

such as: impulse management in a context of increasing relational complexity; strengthening 

of the capacity to focus on increasing the full participation in the learning process; increasing 

the ability to cope with stressful and conflicting situations.  
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Within PATH, three main project results –intellectual outputs – have been developed: 
 
 
 

1. State of the Art  

(Intellectual Output 1). It contains a comparative analysis of the best practices of primary 

prevention in the field of dependent behaviours, currently adopted in the European context. 

In particular, it includes: 1) a review of existing training materials on emotional education, 

self-control and prosociality in pre-primary and primary school; 2) a literature review about 

the correlation between socio-affective education, as a preventive factor, and dependent 

behaviours; 3) a search for assessment tools for socio-affective aspects, self-control and 

prosociality.  

 

2. PATH Model Design  

 
(Intellectual Output 2). It contains all the materials for the training of teachers: 1) Theoretical 

synthesis of the research paradigm on emotional education, Pro-social approach and self-

control; 2) PPT slides that support the exercises, the presentation of the theoretical 

assumptions, all possible applications with the students; 3) a manual that exemplifies how to 

combine the traditional teaching activity with the different techniques, based on emotional 

education and pro-social approach to prevent addictive behaviours; 4) Assessment schedules 

to assess the various aspects of the expected learning outcomes and verify the transferability 

of knowledge, skills and competences from the classroom to the workplace. The handbook 

contains also guidelines for trainers to support teachers’ personal growth to understand 

better their own emotion, thus becoming more empathetic. 

 

3. PATH Implementation Report  
 
(Intellectual Output 3). It contains the description of the implementation of the PATH training 

model on different levels of education (pre-primary classes and primary schools selected for 

the pilot phase of the project) and follow-up of teachers (including the personal experiential 

path of deep understanding of their emotions).  
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The structure of this Report 
 

The PATH implementation involves two important phases: 

 

1. Pilot Courses  
for teachers in the schools involved in the project 

 

2. Implementation of PATH Model  
in classrooms 

 

 

The report presents the most important results of these two phases of the project. 
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1. PILOT TRAINING COURSES: the evaluation of 

experience  
 
The PATH model wants to create a minimum quality standard in teacher training on children's 

emotional education, with the aim of strengthening affect control, stable use of reflection and self-

regulation (as opposed to the impulsiveness of the automatic system) in order to promote individual 

well-being and prevent risky behaviours. 

To achieve this goal, a pilot course for teachers has been planned to teach methodologies and 

activities to be used with their students that aim to increase and consolidate emotional, prosocial 

and self-regulating skills on emotions; these activities are useful to ensure a more functional 

development, reducing the risk of onset of problematic behaviours. 

During the teacher training, a participatory methodology was adopted, integrating lessons of a 

theoretical nature, with moments a wide use was made of experiential methodologies, more suitable 

for strengthening complex skills that also concern the relational and communicative sphere. 

 

1.1 Qualitative description of the pilot training courses  

 

1.1.1 Training Course in Italy 

 

 
In Italy, the pilot course was organized at the Capol.DD Institute (Italian partner) located in San 

Nicola la Strada. Experts of the PATH Model have organized a course of six meetings (for a total of 

40 hours) and trained forty teachers of pre-primary and primary school. 

Below there are the feedback provided by the course teachers in relation to what happened with 

the trained teachers.  
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The trainer Eliana Moscano (expert on prosocial communication and activities aimed at 

increasing/ consolidating prosociality in teachers and pupils) provided this reflection on 

her module. 

According to the trainer participants expected a theory that had practical implications 

for use in class with their pupils. They also hoped to be able to discuss problematic 

situations they have in their classrooms and their emotional experience / burden as 

teachers. 

During the lesson was introduced the theory of pro-sociality, considered in the PATH 

training model as a crucial element in the management of emotions and stress both in 

the students both in teachers. The trainer showed a short power point presentation of 

the theory of prosociality (definition of the construct and discussion of the benefits, the 

variables involved and the various types of prosociality) with a specific focus of the 

prosocial model designed by UAB LIPA researchers (17 factor model). 

With a view to an experiential and participatory methodological approach, the 

theoretical part was accompanied by 3 explanatory videos of the concept of prosociality 

in order to actively involve the participants and receive feedback from them. 

The participants had an active role both during the role play activity and in telling their 

cases at school and some family situations. The teachers also asked questions to 

understand how to apply the prosocial model with their students. 

In carrying out the simulation of a case in which the self-assessment protocol of 

prosociality was used, the teachers assessed the case examined. 

The trainer provided indications on how to evaluate prosociality by introducing the 

Prosocial Impact for Teachers, a tool in which teachers can evaluate any improvements 

observed in themselves and in their students in relation to the adoption of the prosocial 

model. 

During her lessons, the teacher was accompanied by the teacher of the Capol. D.D. 

Institute Lucrezia Bizzaro who took part in the training of trainers’ activity. 
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The trainer Stefania Giuliani (expert on Emotional Intelligence and on activities aimed 

at increasing/consolidating emotional competencies in teachers and pupils) provided 

this reflection on her module. 

According to the trainer, the teachers expected practical indications for use in class with 

their pupils. In particular, they expected to learn how teach to their pupils the 

management of their emotions, how work with self- control, how discuss problematic 

situations in their classrooms.  

In her first lesson the trainer introduced PATH project, underlining the importance that 

teachers have in this model and were present the activities related to emotional 

intelligence. This lesson was an important milestone for the training because we gave a 

lot of space to the discussion among the teachers, in particular to their needs and their 

problems to manage emotional situations in their classrooms. This allowed the active 

participation of teachers from the beginning of the course. The teachers participated 

positively in the simulation of the proposed exercises, experimenting on themselves the 

benevolent effects of the activities. The trainer participated to first and last lesson of 

the course. This allowed to observe from the outside the evolution of teachers group 

created thanks to PATH course. In the last lesson of the course the trainer observed a 

very united group that strengthened their cooperation. During her lessons, the teacher 

was accompanied by the teacher of the Capol. D.D. Institute Lucrezia Bizzarro, Teresa 

Argentieri and Daniela Ianniello who took part in the training of trainers’ activity. 

 

 

 

The trainer Loredana Di Donato (expert on Mindfulness and on activities aimed at 

increasing / consolidating self-control competencies in teachers and pupils) provided 

this reflection on her module. 

According to the teacher, the course was followed by participants positively; it was 

carried out by training the participants through explainations on how to carry out all 

the exercise and through shared reasoning paths on the rationale that led to 

development of the various activities. All the training was accompained by numerous 

practical experiences to witch all the teachers partecipated in a spirit of collaboration. 

The teacher showed a great interest in all the part of the training, in particular during 

the mindful activities.  

During her lessons, the teacher was accompanied by the teacher of the Capol. D.D. 

Institute: Luisa Stellato and Teresa Argentieri who took part in the training of trainers’ 

activity. 
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1.1.2 Training Course in Czech Republic 

 

 
In Czech Republic, the pilot course was organized at ZŠ Ostrava, Gen. Píky 13 A (czech school) located 

in Ostrava . 

Experts of the PATH Model have organized a course of three meetings (for a total of 18 hours) and 

trained 61  teachers of pre-primary and primary school. 

Below are the feedback provided by the course teachers in relation to what happened with the 

trained teachers.  
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According to the trainer Marcela Zoncova participants had the following expectations 

about the training: to acquire new informations about prosociality and prosocial 

educations; its benefits for the mental health, social climate and school results, various 

ways of prosocial behavior, and methods how to integrate prosociality into the school 

education. 

During the training the participants were divided into three groups and gradually took 

part in all 3 parts of the training. First the trainer tried to define the term of prosociality 

and compared the suggestions of participants to some definitions of prosocialiy. The 

participants brainstormed different categories of prosocial behavior and wathed a short 

film that showed various types of prosocial behavior that was later analyzed. Next, the 

trainer addressed the benefits of prosocial behavior and looked at some data 

supporting the positive benefits of prosociality. After that, the trainer focused on some 

existing models of prosocial education in schools and possible methods of prosocial 

education. Finally, the trainer tried different activities to support prosocial behavior in 

various age groups and talked about their possible variations. Most of the participants 

were very interested in this topic and contributed in the discussion of with their own 

opinions and experience. The pre-primary teachers were probably the most active 

group and they showed a lot of interest in the training. During the training the trainer 

also used several  examples  based on her experiences from other countries where she 

lived which led to an interesting debate whether the czech people might be reluctant 

to behave prosocially thanks to the past of the country or the lack of some values and 

how this can be changed in the society. 
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According to the trainer Zuzana Kolarova, participants had the following expectations 

about the training: to acquire new information on issue of self-control, its origin and 

development in the course of life, possibilities of its development in pre-primary and 

primary schools, importance for interpersonal relations and prevention of socially 

pathological phenomena. 

 

The trainer involved teachers from 3 primary and 2 pre-primary schools and divided 

them into 3 groups to discuss about self control. During the course, the trainer dealt 

with issues of its origin, dependence on congenital and hereditary factors, as well as the 

possibilities of its development during human life. The trainer focused on the factors 

that influence its fluctuation due to some of the basic physical needs or stress. Much of 

the training was devoted to explaining and trying out the activities that teachers will 

verify in their practice. Since many of the topic discussed are part of education at the 

faculty of education or in further education of teachers, they also discussed their 

personal experiences and their examples of good practice. During the training, the most 

active group was that with pre-primay teachers which already use similar activities in 

their work with children (e.g. different types of breathing to calm down or various types 

of self-observation). These teachers have also the greatest time opportunities to 

integrate these activities into teaching. 

 

 

According to the trainer Tereza Krakowczykova, participants had the following 

expectations about the training: to acquire new information about emotions, their origin 

and development in the course of life, possibilities of their development in pre-primary 

and primary schools, importance for interpersonal relations and prevention of socially 

pathological phenomena.During all three seminars, teachers gathered informations 

about emotions, worked with theoretical foundations of their origin, their impact on the 

human brain and their importance in human life as a whole. Teachers gained knowledge 

not only about the emergence of primary but also secondary emotions. We focused on 

explaining the functions of emotions for humans, as well as the consequences that their 

dysregulation can bring, especially the emergence of addictions.The participants 

compared everything with their personal and work experience during the training. The 

trainer focused on the role of the school in recognizing emotions in children who must 

learn not only to identify them, but also to name and acquire tools to work with them 

not only in themselves but also in others.The teachers tried some of the activities 

themselves, with the aim to apply them with their students and prepared sets of 

emoticons to be adopted by their children during the sperimentation of PATH activities. 
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1.1.3 Training Course in Spain 

 

 
 

In Spain, the pilot course was organized in different locations:  UAB, La Masia (Berguedá), Palau 

Robert (Barcelona). 

Experts of the PATH Model have organized a course of four meetings (for a total of 18 hours) and 

trained 24  teachers of pre-primary and primary school. 

Below are the feedback provided by the course teachers in relation to what happened with 

the trained teachers.  
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According to the trainers Robert Roche, Pilar Escotorin and Maria Soler, the participants 
had the following expectations: 
 

 to receive a training that contains the theoretical dimension of emotional education, 

neuroscience notions about self-control and prosocial communication; 

 to share experiences and enrichments to nourish one other; 

 to receive a training certificate, recognized by the Department of Education. 

The training sessions have been evaluated very positively by the participants. Firs of all, 
the sessions at UAB helped to get acquainted with the project and get to know each 
other more, each one contributing from their perspective aspects of the training that 
are very beneficial for the experience. 
 
The people who come to the training were from the educational field but faced some of 
the different facets of the same and the participants have cooperated with each other 
to foster links and facilitate self-awareness of the subject matter. 
 
One of the most valued session was the day at  the Masia LIPA in Bergueda, where, in a 
rustic and harmonious environment, the trainer Flavia Exposito gave a conference on 
neuroscience that facilitated a very pleasant horizontal connection between 
participants and trainers. With the educational vermouth and  the lunch of brotherhood, 
professional bonds were established between the different people of the training, 
encouraging their partecipation and feeling of belonging to the project. 

 



 

 16 

1.2 Quantitative description of the pilot training courses  

 
Within the quantitative evaluation, the participants completed the questionnaires at the end of the 

training. The results of the questionnaire survey are described in the following paragraphs. 

The questionnaire contained 13 questions, which were divided into three areas:  didactic criteria 

(questions 1 - 7), level of participation in the training (questions 8 - 9) and changing in knowledge 

(questions 10 - 13). All questions had closed answers: strongly disagree (mark 1), disagree (mark 2), 

agree (mark 3) and strongly agree (mark 4). 

The results for all three evaluated areas brought positive values. Rather, positive or strongly agree 

answers prevailed. Questions focused on didactic criteria were evaluated with an average mark of 

3.2, which indicates the satisfaction of participants in the didactic aspect of the training. The 

participants rated the best the quality of the trainers and their professionalism (most often them 

rated 4 for this criterion). The evaluation of the questions in part focused on the rate of participation 

in the training session gave an average mark of 3.7. This testifies to the high level of active 

participation of the participants in the training and the satisfaction with their level of involvement, 

the space for questioning and discussion. The evaluation of the last part revealing knowledge change 

fielded an average score of 3,3.  

 

Tab. 1: Summary of the results of the questionnaires – modus and mean 

 

In the part of didactic criteria, the participants mostly answered “agree” (33-72%). When evaluating 

the level of participation in the training, participants mostly responded “strongly agree” (72%). 

With regard to the change in knowledge, the dispersion of 

responses was already greater. The most common answers 

were “agree” (54-69%) and then “strongly agree” (26-43%). 

Modus Average

1 2 1,9

2 3 3,3

3 3 3,2

4 3 3,4

5 3 3,4

6 4 3,5

7 4 3,7

8 4 3,7

9 4 3,7

10 3 3,4

11 3 3,4

12 3 3,3

13 3 3,2

Trainers provided quality and professional preparation

changing knowledge

I have increased my knowledge of the issues discussed

During the training I learned new information useful for my practice in the field of emotional education intelligence

After the training, I have a greater knowledge of the subject, getting to have deepened more

After the training, I have a clear idea how to apply emotional education during teaching

Instructions were clear and understandable

level of participation in the training

 I felt free to ask questions and comments at any time during training

I felt that the trainer treated me like an expert in my work rather than a student

Did you take a similar course in the last year?

The training contributed valuable content which I can apply in my work

Materials provided were helpful

Content was well organised

Questions from trainer were encouraging

Question

didactic criteria
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The percentage of each answer for each question is shown in the table below. 

 

Tab. 2: Summary of the results of the questionnaires – percentage of possible answers 
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2. IMPLEMENTATION OF PATH MODEL: the activities   
 
During the implementation of PATH project, 7 schools (between partner schools and associated 

partner schools - 1 school in Italy, 5 in Spain and 1 in the Czech Republic) were involved in testing 

the model with pupils in classrooms. 

 2.1 The consequences of the pandemic situation in the school context 

 
The closure of schools caused by the Covid 19 pandemic had a strong psychological impact, such as 

to be the subject of concern even by the World Health Organization. 

A first investigation of the psychological impact of the pandemic during the first wave on children and 

adolescents reveals that they have presented problems related to sleep quality, anxiety disorders 

and increased irritability (Ministry of Health, 2020), in which it appears that the situation of isolation 

has determined a condition of stress with consequences not only on the physical health but also on 

the emotional-psychic health of parents and children. If in the first period of distance learning the 

sense of novelty prevailed for the new teaching method, the continuity of the DAD and its 

stabilization compared to the first period, led to a change of perspective in everyone: students, 

teachers and families. For the younger students (7-10 years old), distance learning (DAD) has 

generated a sense of monotony of training, restlessness, a desire to go back to school and to feel 

more autonomous. 

In Italy, pandemic has interrupted the traditional way of schooling. Abruptly students and teachers 

have been forbidden to go to school, they have been confined to home, and with no way to see or 

touch each other. The only way to communicate have been phone calls, or WhatsApp system, and 

sometimes the online class register. Teachers have invented themselves, and they have discovered 

new way to join their students. As regards the primary school and the pre-primay, the parents have 

become the most important tie in the school communication. In few months the idea of schooling 

has been turned upside down. Nowadays, school means being at distance (even in the period of 

presence school), simple and clear communication, using technology every day, using the visual and 

oral canal of transmission. 

In Czech Republic, as a result of the pandemic and lockdown, the pupils lost their life security. 

According to the parents, the school children were also divided into supporters and opponents of 

measures against covid. Pupils have lost their work habits, they develop various symptoms of 

depression as a result of the loss of social contacts and social life. Some skills were learned repeatedly 

by students because they lost them during distance learning. The differences between children from      

ordinary and socially weak families have deepened, as well as significant differences between 

children from families for whom education is a value as such and those where children are guided 

only to the importance of marks regardless of knowledge and skills. 
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Positive for some students is the non-newly acquired independence, ability to organize time and 

work, responsibility. Some students became more empathetic to the feelings of others, trying to help 

and support them, helping them to express their emotions. Some also, due to the unfavourable 

situation, started to help others more, they were interested in charitable activities. However, we will 

find out the real consequences of the lockdown over a longer period of time. 

In Spain the pandemic situation has been quite controlled throughout the year and there has been 

no confinement. Therefore, the schools have been open for all the months. If there is a positive 

student, the class group has been confined for only 10 days. Therefore, the classes have been able 

to be held in person. There have been no online classes for long periods. 

In order to ensure adequate implementation in the schools of the three partner countries involved 

in the experimentation of the PATH model and achieve the results envisaged by the project, activities 

on self-control, emotions and prosociality were selected which can also be applied with the distance 

learning method. 

The activities chosen to deal with the criticalities in the implementation of the PATH model caused 

by the pandemic situation have been reported below. 

 
 

ACTIVITIES ON ATTENTION, AWARENESS AND SELF-CONTROL 

PRE-PRIMARY SCHOOL (3-5 YEARS OLD) 

o How is the inside weather? 

o Hissing breath 

o Stuffed animal 

o Superhero pose 

o Magic castle 

PRIMARY SCHOOL (6-10 YEARS OLD) 

o  STOP technique  

o Elephant breath 

o Calm jar 

o Breathing hands  

o Body scan  
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ACTIVITIES ON PROSOCIALITY 

PRE-PRIMARY SCHOOL (3-5 YEARS OLD) 

o Prosocial actions 

o Videos and tales 

PRIMARY SCHOOL (6-10 YEARS OLD) 

o Study and work on prosocial adjectives 

o Prosocial models on TV 

o Activity cards 1-2 

 

2.2 The implementation of PATH Model in Italy, Czech Republic and Spain: 

some technical data 

 
In Italy, the implementation of PATH Model lasted 7 months. Just February 2020, and from 

September 2020 to March 2021. About 3 months were in presence in schools, and 4 months online 

at distance. 

During the implementation were involved 12 teachers and about 95 

children who attend 6 classes in pre-primary school and 13 teachers 

and about 70 children attending 5 classes in the primary school. 

ACTIVITIES ON EMOTIONS 

PRE-PRIMARY SCHOOL (3-5 YEARS OLD) 

o How i feel today? 

o The sound of emotions 

PRIMARY SCHOOL (6-10 YEARS OLD) 

o The appeal of emotions 

o How i felt today? 

o Guess how he/she feels 
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In Czech Republic, the implementation of PATH Model lasted 9 months together – 6 months online 

in 3rd grade classes, 4 months online in 1st and 2nd grade (one half of children in 1st class started 

with implementation in pre-primary). 
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Because of lockdown and school closing, 7 classes with 149 children and 7 teachers in primary school 

and 1 class with 25 children and 2 teachers in pre-primary were involved in the implementation. 
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In Spain, the implementation started in November 2020 and the activities have been implemented 
in classrooms as the confinements have not been long. 
5 schools were involved in Catalonia. Each school had different situation. 
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3. IMPLEMENTATION OF PATH MODEL: the follow up 
with the teachers   

 
During the implementation period, follow-up meetings were conducted with the teachers who were 
trained during the Training Of Training, led by the experts who worked on the formulation of the 
PATH model.  
 
Due to the Covid-19 pandemic, the meetings were held online in all three countries involved in the 
project, and a small group of teachers took part as participants, who spoke out for the needs and 
concerns of others as well. colleagues who have received training. 
 
In some cases, whatsapp chats with the conductors of the follow-ups were also made available to 
teachers in order to respond quickly and punctually to any practical difficulties that may have been 
encountered. 
 
The follow-up meetings were aimed at collecting various types of questions, doubts, perplexities, 
positive aspects, but also criticalities and difficulties inherent to the activities of the project that the 
teachers of the pilot classes were encountering during the implementation phase with the pupils, 
and to also provide them with support where needed. 
 
To make it easier for the conductors to manage the meetings, it was decided to provide a single 
question structure (the same for both Pre-primary and Primary school teachers) that can be 
addressed to teachers, while guaranteeing the possibility and the freedom of teachers to be able to 
ask questions of their interest or need, not present in this structure. 
 
In this configuration of questions, an attempt was also made to take into account the possible 

differences or difficulties due to the fact that in some schools, part of the activities were carried out 

face to face and part at a distance, due to the restrictive measures that have been taken in Italy and 

in the Czech Republic, and it was therefore decided to seek attention in verifying the existence of 

further difficulties in carrying out the activities covered by the Project, due to the change of context. 

 

In Spain, on the other hand, the activities were all carried out in presence. As regards the Italian and 
Czech reality, during the meetings we also tried to understand together which activities it was 
possible to carry out at a distance and try to reformulate the project for that period to adapt it to 
unpleasant contingencies. 
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Below, the guiding questions used in the follow-up meetings.  

 
 
 
 
 

 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 

3.1 Results of the Primary School Follow-up meetings 

 
 

Summary scheme of the meetings between the partner countries: 

 

Country Number of 
meetings 

Number of 
teachers 

Number of 
Supervisors 

Photo 

Italy 2 4 3 yes 

Spain 2 13 3 yes 

Czech 
Republic 
 

3 8 2 yes 

 

1 

 
 

2 3 4 

In distance 
learning, what 

was the 
 activity most 
welcomed by 

children? 

In face-to-face 
teaching, what 
was the activity 

most welcomed by 
children? 

(If there is a 
difference) What 

do you think is 
due to this 
difference? 

     In presence, 
what    was the 

most useful 
activity in your 
opinion? Why? 

 

5 6 7 8 

In distance 
learning, what 
was the most 

useful activity in 
your opinion? 

Why? 

In presence, did 
you encounter 
any difficulties 
with any of the 

activities 
proposed to the 

children?  

 

In distance 
learning, are you 

having any 
difficulties with 
any activities?  

 

Are you finding 
benefit from the 

application of this 
model with the 

students? 
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During face-to-face teaching, the pupils met with positive feedback, mainly activities related to 

movement, games, some calming and mindfulness exercises ("elephant breath", "hand breath"). 

Among the activities concerning emotions, the exercise "How I felt today?" had a good feedback too. 

A special mention should be made precisely for the latter activity. Thanks to the exercise "how I felt 

today?" the pupils easily got into the habit of expressing their emotions both at the level of personal 

self-awareness and at the level of communication towards other children (sadness, anxiety ...) and 

so the children were able to respond to those emotions they felt and understand the need under 

their emotion. 

Always in attendance, the activity "The jar of gratitude" was appreciated. The children loved putting 

a message of gratitude on the things their classmates do and being able to feel some appreciation 

from others as well. This has generated contacts with other classes (thinking that this year they have 

only developed into "bubble groups"). 

The activity on prosociality "examples of prosocial behaviors on TV" also obtained good feedback in 

face-to-face teaching. 

During remote teaching, on the other hand, the teachers recorded an increase in the appreciation of 

mindfulness and calming activities such as "body scan", "elephant breath", "hand breath". The activity 

on emotions "how did I feel today?" Was also very welcome. 

Teachers hypothesize a greater interest, during distance learning, for this type of activity due to the 

fact that pupils did not carry out the activities in their school environment, were stressed by the lack 

of social contacts, were homesick for their classmates and had more problems of concentration. 

In Italy and the Czech Republic, the greatest challenge was having to adapt face-to-face teaching to 

a remote modality in a general climate of anxiety and concern. 

Teachers found self-control activities very useful during face-to-face teaching, as they could be 

developed at different times. 

On the other hand, talking about prosociality and emotions in the classroom meant that boys and 

girls were able to share a common language and this led to fewer conflicts. 

Another that was considered particularly useful was the "STOP technique": Stop, breathe and act, or 

that of conscious breathing. It helped the pupils to take the calm necessary to act. 

In the opinion of primary school teachers, the activities that found most useful in classroom 

management during distance learning were undoubtedly the activities on self-control (calming 

techniques, mindfulness, self-awareness exercises), since they were for they are useful and help in 

managing and accompanying children during such a difficult period, such as the pandemic period. 

Children were stressed about losing their daily routines and having to acquire a new one, and when 

they had to work alone they were sometimes more insecure and nervous than before the lockdown. 
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In addition, at home the children had more disturbing elements, which made learning more difficult, 

so it was useful for the teachers to have had tools to help them calm them down and focus on 

homework. Social distancing, negative media reports, illness or even the loss of a close family 

member have triggered depressive behaviors in many pupils. Therefore, it has often been chosen to 

implement emotionally focused techniques as a way to prevent such pathological states and mental 

illnesses. 

Regarding the critical issues encountered in general during the implementation period, teachers 

reported that sometimes for time reasons it was not always possible to carry out all the activities 

according to the schedule, especially due to the lockdown and the difficulty of carrying out already 

the normal curriculum material during the limited time. 

In general, beyond some difficulties teachers report that many of the activities helped them identify 

or even influence their pupils' mental state during distance learning and also helped them calm down 

and self-control. 

 

 

3.2 Results of the Pre-Primary School Follow-up meetings 

 
Summary scheme of the meetings between the partner countries: 

 

Country Number of 
meetings 

Number of 
teachers 

Number of 
Supervisors 

Photo 

Italy 2 4 3 yes 

Spain 2 13 3 yes 

Czech 
Republic 
 

3 2 1 yes 

 
Regarding the follow-up meetings for the Pre-Primary teachers during the face-to-face teaching 

period, the children liked the activities on emotions such as the "backpack of emotions", and "how 

do I feel today?". They liked those activities because their parents were involved too. They also loved 

the “Simon Says” game. In the area of awareness, they enjoyed the "superhero pose". They also liked 

to acknowledge their friends' feelings and emotions. Videos and cartoons on TV and the following 

discussions were part of their favorite activities. 

During the period of distance learning, however, the teachers of the Pre-Primary school both in Italy 

and in the Czech Republic had numerous difficulties in proceeding, as with regard to the Czech 
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Republic, it was not really foreseen, the teachers only gave some recommendations to parents to 

continue in the activities focusing on feelings and awareness, and in Italy the classes that have 

participated have been few. 

As regards the latter, in particular, the Italian teachers have encountered numerous difficulties due 

to the fact that since the children were very young, parents often believing they were helping the 

children interfered with the performance of the activities and sometimes suggested how carry them 

out, limiting their spontaneity; more often there were problems related to family privacy which at 

times compromised by distance learning. 

Regarding the critical issues encountered by the teachers of the Pre-Primary school, we found that 

perhaps the prosocial activities for 3-year-old boys and girls were the most complicated. Backpacking 

has been more of a problem in those families who don't have the same school monitoring as their 

children. On the other hand, the "magic castle" activity is more verbal and young children were not 

connected. Despite this, all the activities in the classroom went very well, and the teachers managed 

to overcome some of these difficulties. 

Overall, the teachers were able to include all areas of the project in the school curriculum and 

somehow also managed to develop them by proposing further similar activities created by them. 

However, due to the pandemic, which negatively affected both adults and children, both in the 

difficulty of understanding a situation of this type, and because they were influenced by the negative 

emotions of others, the activities for the recognition of emotions ("backpack" and "How do I feel 

today?") were really appreciated. 

These activities helped children and adults to quickly identify their own emotions and the emotions 

of others and thus to adapt the activities in kindergarten. At the same time, they helped the children 

to become familiar with themselves and to develop the capacity for empathy. 

 

3.3 Conclusions   

 
In general, the model was well received by teachers and no particular difficulties were encountered 

in the application of the activities, except for the limitations due to the restrictions of the various 

national lockdowns. Many reported having had the opportunity to expand their business portfolios 

in areas they were already focused on. Themes such as emotions, self-control and prosocial behavior 

in some cases were already present in the curriculum, but they did not have exact tools or instructions 

on how to deal with these issues. The PATH MODEL has given new possibilities that many will 

continue to use, as the areas it focuses on are considered important by them especially today. 

 



 

 29 

It seems of great interest to us to mention the fact that during the follow-up meetings in the 3 

countries 2 important characteristics emerged from both Primary and Pre-Primary teachers. 

The first relates to the fact that many teachers have noticed that children sometimes reproduced 

spontaneously learned activities when they felt the need, in particular "the STOP technique", "the 

elephant's breath". The second characteristic that we noticed a creative push on the part of the 

teachers in producing different activities but always in line with the project to be proposed to their 

students, which was inspired by what was their teaching subject ("Thanksgiving Day", " Advent 

calendar of emotions "," the magic bells "). 

Furthermore, many teachers have noted that very important advances have been recognized in the 

field of prosociality and empathy. Listening and empathy in classroom relationships promoted 

cooperation, help and sharing. 

We can therefore say that there has been an excellent response from the teachers. Everyone was 

very involved and interested in the activities and the project. From the results and comments 

obtained from the closing and follow-up sessions, they are happy and satisfied with the project, 

report that they have noticed an improvement in the quality of relationships with their pupils and say 

that the activities have worked very well in the classrooms. 

Finally, we attach two feedbacks that seem to us exemplary of the teachers' experience directly using 

their words. 

Teachers' feedback 

 
“I have learned many resources and activities to do with 
boys and girls. It has been very interesting to do this project 
in the classroom because I have seen changes in my 
students” 

(Says Teresa Jové, from Vila Partietès school) 

 
“The students I have in the classroom live in very disadvantaged 
situations. They have unstructured families and this project has given 
them the opportunity to live differently. Understanding emotions and 

knowing how to resolve conflicts in a prosocial and calm way” 
 

     (Says Montserrat Pérez, from Las Seguidillas school) 
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Here some photo from the follow-up meetings: 
 

Czech Republic 

 
Italy  

 
Spain 
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4. IMPLEMENTATION OF PATH MODEL: the evaluation   
 

4.1 The qualitative test: an update of the evaluation due to the lockdown for 

pandemic COVID 

 
Due to the pandemic situation that has devastated Europe, and which has strongly undermined 

education in the partner countries, the PATH working group was forced to revise, or at least update, 

the evaluation methods concerning the effect of the model's implementation on the primary 

beneficiaries (teachers) and secondary beneficiaries (pupils). Specifically, it was in fact impossible, for 

the classes that had adhered to the pilot study in Italy and the Czech Republic, to carry out the post-

tests (BST, AKT and Di Pietro) in a suitable timeframe, that is, immediately at the end of the pilot 

course, so that the evaluations were not influenced by other external situations and variables. In the 

vast majority of cases, the pupils of the kindergartens and primary schools involved in the project 

suffered heavy interruptions in the classroom teaching and - especially in the first periods of 

lockdown - this heavily influenced the timing of the application and evaluation of the PATH model. 

With respect to what was proposed in O2, it was therefore decided to introduce a qualitative test, 

addressed to teachers, through which they could indirectly assess (through their observations and 

witnesses) the effect of the proposed activities on their pupils (Annex 1 at the end of the report 

contains the questionnaire). The qualitative questionnaire (QQ) was divided into four sections. The 

first three contained multiple-choice questions, with the available choices organized according to a 

pseudo-Likert scale (not at all - a little - quite - very much) and covered the three dimensions 

proposed by the PATH intervention: emotional intelligence (3 questions), self-control (4 questions), 

prosociality (2 questions). The fourth section contained three open-ended questions in order to 

collect witnesses about specific experiences/situations. 39 teachers participated in the evaluation 

(delivered via online questionnaire).  

Concerning the part on emotional intelligence, first of all it should be underlined that the totality of 

the teachers reported an improvement in the ability of children to correctly express and regulate 

emotions. Almost all teachers (ITA = 100%, CZE = 100%, ESP = 90%) also reported an increase in the 

circumstances in which pupils named or talked about the emotions they were feeling. 

As regards the section on self-control and attentional/concentration skills, most teachers (ITA = 

59.1%, CZE = 57.1%, ESP = 70%) noted first of all that at the end of PATH implementation children 

almost never or very rarely leave activities they find too difficult. A second fact, significant of the 

effects of the proposed practices, is that almost all the teachers (ITA = 95.5%, CZE = 100%, ESP = 90%) 

highlighted a significant reduction in episodes of aggressive behaviors within the class group. The 

analysis of the answers given by the teachers also shows an improvement in pupils' attentional skills, 

reported by the majority of teachers (ITA = 95.5%, CZE = 100%, ESP = 70%), as well as an improvement 

in the ability to understand and learn the feedback received regarding a particular task (ITA = 100%, 

CZE = 100%, ESP = 100%). 
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For the prosocial aspects linked to the application of PATH, the teachers of the three partner 

Countries underlined first of all that the climate within the class group - observed, as subsequently 

specified in the open-ended questions, also during the distance learning activities - was more serene 

and relaxed, characterized by more mutual respect and less derision between classmates. Finally, the 

majority of the teachers who participated in the pilot study (ITA = 90.9%, CZE = 100%, ESP = 70%) 

observed a significant improvement in collaboration between pupils. 

 

4.2 The Spanish model: evaluation and commentary on BST and AKT  

 
Fortunately, in some classes in one of the three partner Countries (Spain), conditions were such that 

it was possible and useful to carry out objective evaluation tests on the participating pupils, in order 

to highlight any variations attributable to the application of the practices, exercises and activities 

proposed by the PATH model. In particular, the results of the BST test (an indirect measure of the 

capacity for self-control and management of impulsivity) and of the AKT (measures of the capacity to 

recognize and express emotions for pre- primary) are reported below.  

Bivalent Shape Test  
The task measures the children’s ability to suppress irrelevant information, training children’s self-

control to operate until high-demanding cognitive processes have been carried out. BST was 

developed with specific parameters (i.e. number of blocks, number of trials for each block, maximum 

time to answer for each trial, set at 3 seconds), however it is very adaptable and, for this reason, 

suitable also for very young children (however, it is important to use the very same parameters in the 

two different evaluation sessions, so before and after the program is delivered to children). For the 

project PATH it was used a non-informatic version of the task (with cards); in this case teachers had 

to write down correct/incorrect answers and manually counted time in order to set the “response 

deadline”. 

The following are the means for the correct answers to the test (maximum possible for each condition 

= 18)   

 

Condition Pre Post 

Congruent 16,64 16,93 

Neutral 15,29 15,93 

Incongruent 12,29 13,86 

Tab 3: means obtained in pre-post test evaluation for pre-school pupils (n = 14) 
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Condition Pre Post 

Congruent 16,88 17,50 

Neutral 15,41 17,53 

Incongruent 13,76 15,53 

Tab 4: means obtained in pre-post test evaluation for primary school pupils (n = 17) 

The results obtained show a rather evident improvement trend for all the three conditions proposed, 

and for both groups of pupils, hardly attributable to the simple passing of time (even if the lack of a 

control group does not allow to exclude 100% such hypothesis, even if remote). Of particular interest 

for the purposes of evaluating self-control is the trend of improvement observed in the incongruent 

condition, in which an impulsive response leads the child to give the incorrect response. It is also 

interesting to note that these improvements can also be observed in the youngest demographic 

group (nursery school), which is characterized by a very low capacity for self-control and a strong 

impulsive component. Although not definitive, these trends represent a very promising result in order 

to consider the PATH model effective in the training, and therefore in the improvement, of these 

cognitive skills that are so important for the prevention of addictions and, in general, to avoid 

potentially risky and/or antisocial behaviour.  

Affective Knowledge Test 
To assess one of the basic emotional components, i.e., emotion recognition, in children ages 3-5, the 

PATH model proposed the use of the Affective Knowledge Test (AKT; Denham, 1986; Denham, Zoller, 

& Couchoud, 1994). In particular, the Test is a widely used measure of emotion knowledge in pre-

schoolers, including children's abilities to label emotional expressions and to identify situational 

causes of emotions. The AKT was designed to measure young children’s recognizing of four basic 

emotions (i.e., happy, sad, angry, and afraid). 

The activities proposed by the PATH model and aimed at pre-schools had as their general objective 

the achievement of three emotional components:  

1. Expression, through gestures and non-verbal communication;  

2. Recognition;  

3. Understanding one's own and others' emotional states.  

These components relate to four basic emotions (happiness, anger, sadness, fear).  

On the basis of these objectives, only the first part of the AKT was used to assess the recognition of 

emotional expressions in children aged 3-5 years. The first part of the test assesses the children's 

ability to name emotions through recognition of facial expressions and, subsequently, to recognise 

facial expressions through verbal labels. 
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The evaluation of the other two emotional components (Emotional Expression and Emotional 

Understanding) was carried out through direct observation of the teachers. 

In order to assess the effectiveness of the activities proposed by the PATH model on the basic 

component of emotion recognition in children aged 3-5 years, through the use of AKT, a comparison 

was made of the data obtained from the initial assessments, compared with those obtained from the 

assessments carried out at the end of the intervention. The theoretical models have demonstrated 

different abilities to know emotions, each of which emerges at a specific stage of development 

(Denham, 1986; Hadwin et al., 1996; Pons et al., 2004).  

Based on theoretical knowledge, one would expect to observe modest basic emotional knowledge in 

children on pre-tests. It is assumed, therefore, that through the activities proposed by the PATH 

model on emotions, there will be an improvement in the child's ability in expressive and receptive 

knowledge of basic emotions. 

 It is also hypothesised that there will be an improvement in the recognition of emotions with a 

negative valence in the post-test condition, starting from the idea that pre-school children find it 

easier to identify positive emotions, such as happiness, rather than negative emotions, such as anger 

or fear (Fabes, Eisenberg, Nyman, & Michealieu, 1991; Manstead, 1993; Widen & Russell, 2008) (a 

situation that we hypothesise occurs in the pre-test). With respect to data analysis, means of the raw 

test scores were considered. 

Variable Emotion Pre Post 

Expressive knowledge 

Happiness 1,71 1,78 

Sadness 1,36 1,78 

Fear 1,71 1,14 

Hanger 1,57 1,78 

Tot 1,59 1,62 

Receptive knowledge 

Happiness 1,49 1,86 

Sadness 1,21 1,78 

Fear 1,57 1,78 

Hanger 1,71 2 

Tot 1,49 1,85 

Tab 5: means obtained in pre-post test evaluation (n=14) 
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As regards the results relating to the first hypothesis, we found, in the pre-test condition, that the 

children possessed a basic knowledge of emotions both in the expressive component (µ= 1.59) and 

in the receptive component (µ= 1.49) of the four basic emotions presented. We therefore observed 

a slight improvement, although not statistically significant, in the post-test with a higher score in the 

receptive component (µ= 1.85) than in the expressive component (µ= 1.62).  

As regards the second hypothesis, in the pre-test the emotions that were least recognised were: in 

the expressive knowledge situation, sadness (µ= 1.36) and anger (µ= 1.57); in the receptive 

knowledge situation, sadness (µ= 1.21) and fear (µ= 1.57). In the post-test, therefore, we noted a 

slight improvement in the recognition of these emotions: in the expressive knowledge situation, 

sadness (µ= 1.78) and anger (µ= 1.78); in the receptive knowledge situation, sadness (µ= 1.78), fear 

(µ= 1.78), anger (µ= 1.78). There was, however, a decrease in the recognition of fear in the receptive 

knowledge condition between the pre-test (µ= 1.71) and the post-test (µ= 1.14). Happiness remains 

in both conditions the emotion most recognised by the children, also with a slight improvement in 

the post-test in the receptive knowledge condition (µ= 1.86). Our expectations regarding an 

improvement in the recognition of emotions with negative valence in the post-test condition were 

therefore confirmed, while those relating to fear in the receptive knowledge condition were not 

confirmed. 

 

 

Graph 1: Comparison of pre-test and post-test results in the expressive knowledge situation 
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Graph 2: Comparison of pre-test and post-test results in the receptive knowledge situation 

 

In conclusion, it was possible to observe an improvement in the children's non-verbal identification, 

i.e. pointing to emotional faces labelled by others (receptive knowledge condition), compared to the 

initial situation in which it was more difficult than verbal identification, i.e. labelling emotions 

(expressive knowledge condition). There was also an improvement in the recognition of emotions 

with a negative valence (except for fear in the expressive knowledge condition), in particular the 

emotion of sadness. It was also possible to observe expressive knowledge and receptive knowledge 

of emotions represent two distinct abilities in the knowledge of emotions in children aged 3-5. This 

consideration may be useful for teachers in supporting children in the development of these two 

skills. 

 

4.3 The evaluation of PROSOCIALITY in teachers and in children 

 
The PATH project aimed to achieve an important result in the direct target group (teachers): the 

strengthening of teachers' pro-social skills as a way of managing the classroom group. To assess the 

prosocial dimension of the PATH Project, the model proposed the use of three questionnaires: 

o Scale for Measuring Adults’ Prosocialness (SMAP) 

o Prosocial Impact Evaluation (PIE) 

o Prosocial Impact for Teachers (IPD). 
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The SMAP is a validated scale2 on prosociality in adults; the PIE and IPD were prepared by Robert 

Roche for PATH Project.  

SMAP and PIE had a pre-test (at the beginning of the teacher formation about these topics) / post-

test format (at the end of the application of the PATH model); IPD only post-test. 

It should be borne in mind that the project focused on the training and evaluation of the participating 

teachers. In other words, the research is applied to teachers who, after training, would implement 

the activity program for students in their classrooms. But the evaluation of the Project, therefore, 

was aimed at teachers. They were the ones who evaluated the effectiveness of the PATH Program 

and its three dimensions.  

In particular, SMAP and PIE were used to assess change in teachers; IPD was used to assess children's 

progress (indirect target) through the teachers' perspective. 

In the following pages we present an analysis of the data that teachers offer us through SMAP and 

IPD.  

SMAP - Scale for Measuring Adults’ Prosocialness 
SMAP is a self-report measure that quantifies prosociality as a stable attribute in the adult population. 

It consists of 16 ordinally scaled items each with five response options. The response instructions 

posit a generic and timeless context of prosocial behaviors.  

Each item is measured with a Likert scale between 1 and 5 (1-Never true, 5-Always true). All the items 

indicate more positive results in terms of prosociality the higher the value of the scale. 

The participants were 132 teachers who participated in the PATH model training in Italy, in Czech 

Republic and in Catalonia-Spain. Measurements were made at the beginning of the training and at 

the end of the implementation of the model (Pre and Post- test). 

The sample size (n = 132) by zones and time is summarized in the following table: 

Condition CZ IT ES TOTAL 

Pre-test 44 25 27 96 

Post-test 6 18 12 36 

Total 50 43 39 132 

Tab. 6: The sample size (n = 132) by zones and time 

                                                      
2 Caprara, G. V.; Steca, P.; Zelli, A.; Capanna, C. A New Scale for Measuring Adults’ Prosocialness. Eur. J. Psychol. 

Assess. 2005, 21 (2), 77–89. https://doi.org/10.1027/1015-5759.21.2.77. 
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Global scale index 

The global index of the scale is defined as the sum of the 16 items and therefore takes values between 

16 (minimum, all responses are 1) and 80 (maximum, all responses are 5). 

The following table and graph show the descriptions of the global index of the scale. 

The mean in the global index in the Pre time is 62.8 points out of a maximum of 80 and in the Post 

time it increases to 67.1 points. This 4.3-point increase represents a 6.8% increase (9.2% taking into 

account that the scale begins at 16) and is statistically significant (p-value = 0.00). 

 Minimum Mean Maximum  Standard deviation 

Pre 19 62,8 80 11,4 
Post 18 67,1 80 14,0 

Difference (Post-Pre)  4,3 (+9,1%)*   

        *Significant at 1% 
 
 

 
Graph 3: mean evolution of prosociality scale 

 
 
 
 

According to the unpaired Wilcoxon test, the difference of 5.6 points between Pre and Post is 
statistically significant (p-value = 0.003). 
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Item description 

In this section, the means of the scale for each item in the Pre and Post times are shown graphically. 

As the graph indicates, an improvement in the mean of the scores is observed in all the items. 

You can also observe the questions that reach more mean values or less for each time (Pre and Post) 

and in general. For example, question 10 is the one that is best scored, on average, both in the Pre 

(together with questions 1 and 3) and in the Post. In turn, question 11 is the one with the lowest 

score, on average, in both times. 

 

Graph 4: Mean for each item (pre and post) 

 

 

The following graph shows directly the change in the mean value of the scale between Pre and Post 

for each question (calculated as Post-Pre, positive values indicate improvements when going from 

Pre to Post). 

 

Questions 5 and 11 are the ones that, on average, have increased the most between Pre and Post 

(0.5 3n the Likert scale). On the other hand, questions 8, 10 and 15 are the least. 
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Graph 5: Average difference for item (pre and post) 

 

IPD - Prosocial Impact for Teachers 
IPD is a questionnaire of 17 items that is relatively similar in its objectives to PIE: it tries to ask the 

teachers about their own cognitive, intentional, behavioural progress, but it focuses on the progress 

observed in their students. 

In 14 item the possible answers range from Strongly Disagree, Disagree, Medium Grade, Agreement 

and Strongly Agree. The sense of punctuation is always positive, from 1 to 5. The participants were 

29 teachers who participated in the PATH model implementation in Italy, in Czech Republic and in 

Catalonia-Spain. Measurements were made at the end of the implementation of the model (Post- 

test). 

Next, we will analyze the questionnaires of the 3 participating countries: Spain (Cat), Italy and the 

Czech Republic. 
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IPD Catalonia- Spain 
See the graph of responses (11 subjects) 

 

As we can see: 

 SA (Strongly Agree) = 69 answers on all items 

 A (Agree) = 63 on all items 

 MG (Medium) = 16 in 9 items 

that we confirm the positive results in all the 14 items in general for all the responding subjects.  

 

But let's stop at the presence of 2 items answered with D (Disagree) in item 10 and 12, which never 

takes the form of SD (Strongly Disagree). 

 

Items 10 and 12 are answered by subject n. 3 who does not believe that “manifest a more prosocial 

disposition in my way of acting in my environment”. 

The case of the subject n. 3 is a case of more moderate respondent in his assessment of the progress 

items, which is also justified in his responses to the remaining three items and his general 

observation. 

 

Subject nº 3:  

15. His prosocial actions ... * 

 

☺ They have increased. 

☺ They have stayed the same 

☺ They have decreased 

 

16. Children say they have increased their prosocial actions with ... * 

 

☺ Their families 

☺ Your friends 

☺ Classmates 

☺ The teachers 

☺ Unknown 
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17. During the implementation of the program, prosocial behaviors have occurred in children ... * 

 

☺ Many 

☺ Quite a few 

☺ Some 

☺ Any 

Observation to highlight: 

It was already a strong group in a prosocial way, so I didn’t notice much change either. 

 

OBSERVATIONS TO HIGHLIGHT 

Below are the 11 exact texts with which teachers have highlighted some aspects to qualify the 

educational experience of the PATH project in its prosocial dimension. 

Teachers' feedback 
 

“The good acceptance of the children in this experience and 
the palpable assimilation of the concepts” 

 
“The change of look more flexible and open, and they are 
generally more empathetic” 
 

“Show their emotions on a daily basis and recount 
experiences in their life in which they have experienced a 

particular emotion. The importance of doing ongoing work 
on these values” 

 
“The group has been maturing, a natural evolutionary 
process, and they have been acquiring knowledge and 
strategies that in one way or another, are part of them” 
 

“They have improved in terms of empathy  
and appreciating what they have today” 

 
“The ease with which they can now  
express how they feel and be able  
to share it with their peers”  
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IPD ITALY  
See the graph of responses (11 subjects) 

 

 

As we can see: 

 SA (Strongly Agree) =41 answers on all items 

 A (Agree) = 44 on all items 

 MG (Medium) = 10 in 7 items (6, 8,9 11, 12, 13, 14 

 D (Disagree) = 14 answers in 14 items 

 SD /Strongly disagree: None 

 

We also find here a confirmation that all items receive a significant positive assessment of progress 

or improvement. 

We stop at the 14 items listed as (D) "disagree". 

They all correspond to Subject n. 5, so it must be suspected that it may be an error or automatic 

response, perhaps involuntary. That, on the other hand, does not coincide with the more textual 

evaluation that he makes in the 3 remaining items (from 15 to 17) that we reproduce below and that 

precisely show a considerably high evaluation. Our interpretation is that there was confusion and he 

wanted to score SA (Strongly agree). 

If this assessment were so, it would be necessary to add to the 95 responses favorable to progress 

and improvement, another 14 = 109. 

Although looking at the observation that the subject makes to stand out, another interpretation could 

be that with respect to children and students the subject values prosociality as possible and desirable, 

for that reason it scores as SA, but is in disagreement (D) with respect to adults. 
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Subject nº 5:  

15. Mark the correct answer. His prosocial actions ... * 

 

☺ Are increased 

☺ They remained the same 

☺ They decreased 

 

16. Children say they have increased their prosocial actions with ... * 

 

☺ Their families 

☺ Your friends 

☺ Classmates 

☺ The teachers 

☺ Unknown 

 

17. During the implementation of the program, prosocial behaviors have occurred in children ... * 

 

☺ Many 

☺ Quite a few 

☺ Some 

☺ Any 

 

Observation to highlight: 

It was already a strong group in a prosocial way, so I didn’t notice much change either. 

 

 

OBSERVATIONS TO HIGHLIGHT 

Below are the 11 exact texts with which teachers have highlighted some aspects to qualify the 

educational experience of the PATH project in its prosocial dimension. 
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Teachers' feedback 

 
“This experience would be useful  
to propose it also in other contexts” 
 
 

“The model can be applied both  
in face-to-face and remote teaching and  

has served to regulate pupils' remote 
 activities and to promote prosocial  

behaviors even at a distance” 
 
 
 
“To convey the experience in the 
 annual planning of the Institute” 
 
 
 

“I have noticed that sometimes even if you engage in prosocial 
behaviors, you don't always get results because you clash with 
people who are not very prosocial who raise walls and do 
nothing to meet us; while for children and with children 
everything is easier” 
 
 
 

“The children strengthened the ability  
to manage certain emotions such as anger and sadness” 
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IPD Czech Republic  
See the graph of responses (7 subjects) 

 

 

As we can see: 

 SA (Strongly Agree) =63 answers on all items 

 A (Agree) = 29 on 13 items 

 MG (Medium) = 5 in 4 items (4, 10, 13, 14) 

 D (Disagree) = 1 answers in 1 items 

 SD /Strongly disagree: None 

We also find here a confirmation that all items receive a significant positive assessment of progress 

or improvement. 

We stop at the 1 items listed as (D) "disagree". 

There is only one item in which a Subject n.1, disagrees (D). But it is worth analyzing. It is about this 

formulation: 

"Knowing this program has meant changes in my way of thinking" 

To rule out that it is a misunderstanding, we are going to verify what happens with his 6 colleagues 

from his group: 5 have strongly affirmed SA (Strongly agree) that their way of thinking has changed 

and only one other colleague (number 2) notes A (Agree) who only agrees. 

We analyze a little more the profile of this subject n. 1 (who disagrees) and we examine his responses 

to items 15, 16 and 17. 

We observe that in item n. 15 there may be a structural error in the formulation of the question, 

since in the three different languages the question does not clarify whether the teacher feels asked 

about their own behaviors or those of their students, while in the questions 16 and 17 are clearly 

referring to their students. 
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Subject nº 1:  

15. (Put a cross in the corresponding choice). Ahead with your actions in a prosocial way … 

☺ Have increased. 

☺ They have stayed the same, 

☺ Have decreased 

 

16. Children say they have increased prosocial actions * 

☺ in their families…, 

☺ with friends, 

☺ companions, 

☺ neighbors, 

☺ teachers, 

☺ strangers or needy 

 

17.Pro-social behaviors have occurred in children during the application of the program... 

☺ Many 

☺ Some 

☺ Few 

☺ Any 

 

 

Observation to highlight: 

The behavior of children in their school and personal lives was affected by lockdown and lack of social 

contacts among children, teachers, other family members. The results are affected as well. 

 

 

OBSERVATIONS TO HIGHLIGHT 

Below are the 7 exact texts with which teachers have highlighted some aspects to qualify the 

educational experience of the PATH project in its prosocial dimension. 
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Teachers' feedback 
 

“They help each other more often in everyday situations, this 
was also reflected in the arrival of a new classmate in the 
classroom” 
 

“Listening to others”  
 

“Activities are very useful in the kindergarten curriculum. 
Children accepted them very well” 
 

“Helping who is needy - ill or distress people,  
classmate as well” 

 
 
 
 

General conclusions of the application of the path project in its prosocial 

dimension in Italy, Czech Republic and Spain 

 

The application of the PATH Project program, according to the evaluations of the 29 teachers who 

have applied it, has concluded with very positive results in the improvement and optimization of 

prosocial attitudes and behaviors. 

 

Based on the prior discussion and interpretation of the results, the following points have been 

confirmed. 

1. The aspects dealt with in experience of the program are of interest to children 

2. The aspects dealt with in experience of the program are of interest to teachers 

3. The values of experience are applicable to the daily life of children 

4. The values of experience are applicable to the daily life of teachers 
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5. The methodology of experience can be recreated in other contexts and for other purposes 

6. Knowing this program has meant changes in the way of thinking of the teachers 

7. The values proposed by the experience are desirable for children 

8. Teachers noticed changes in the way of children's thinking 

9. Teachers noticed that children manifest a more prosocial disposition in their way of acting 

10. Teachers claim that as a teacher they manifest a more prosocial disposition in their way of   

acting and in their environment 

11. Children have changed aspects of their behavior 

12. Children manifest, based on this experience, that they act in a more prosocial way  

13. Teachers claim that children will get to act more in a prosocial way 

14. Teachers are sure that children are capable of acting in a more prosocial way  

15. 81.2% of teachers in Spain, 100% in Italy and 85.7% in the Czech Republic affirm that their 

students have increased their prosocial actions. 

16. Children have increased such prosocial actions in almost all specified contexts in the three 

countries. Those carried out with their classmates, teachers and family stand out. In some 

cases, also with people in need. 

17. The results seem to differ a little with respect to item 15 when specifically asked during the 

application of the program where the percentages change respectively to 63.6, 90.9 and 

71.4. It is worth highlighting the result in Spain, which fell from 81.2 to 63.6. 
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4.4 Summary of “textual” qualitative evaluations of the teachers by categories 

 
In the previous pages we analysed the results of the project in terms of increasing teachers' skills and 

competences and children's acquisition/increase of skills. This is the result of the analysis of 

questionnaires prepared ad hoc for the PATH project and validated assessment tools already present 

in the reference literature.  This allowed us to analyse some components of the model through 

quantitative indicators.  

We would now like to emphasise, instead, the importance of the reflections that were given by the 

teachers at the end of the implementation of the model in the classrooms.  

The reflections have represented for us a very useful "feedback" on the intervention carried out as 

well as a valuable contribution to improve the quality of the proposed activities in the future. Surely 

a careful reading of the data can be of great help, but what really happens in the inner part of a 

person and in the change they perceive in themselves and in others is a "different story". 

Reporting their words is the best way to testify to the whole PATH experience. 

Below, there are teachers’ feedback divided by project area. 

 

 

 

 

 

 

 

 

 

 

 

 
 

PROGRAM AND ACTIVITIES 
o The good acceptance of the children in this experience and the palpable assimilation of 

the concepts 
o It has been a good program. Thanks 
o This experience would be useful to propose it also in other contexts 
o Interesting to apply it in everyday school life 
o To convey the experience in the annual planning of the Institute 
o Very positive experience 

 

REMOTE TEACHING 
 

o The model can be applied both in face-to-face and remote teaching, and has served to 
regulate pupils' remote activities and to promote prosocial behaviors even at a distance 
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PARENTS 
 

o The work carried out to promote prosocial behavior within the single school can bear 

fruit in the long term only if assisted by the parents 

o It would be desirable to have a greater involvement of the same also with activities or 

courses promoted by the school and which parents also participate so that they are 

aware of the importance of greater prosociality today 

 

EMOTIONS 
 

o Show their emotions on a daily basis and recount experiences in their life in which they 

have experienced a particular emotion. The importance of doing ongoing work on these 

values 

o The ease with which they can now express how they feel and be able to share it with 

their peers 

o The children strengthened the ability to manage certain emotions such as anger and 

sadness 

 

EMPATHY 
 

o The change of look more flexible and open, and they are generally more empathetic 

o They have improved in terms of empathy and appreciating what they have today 

 

META COGNITION  
 

o Some to a greater extent than others have been more interested and remember them 

more before acting. 
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PROSOCIAL BEHAVIORS 
 

o The change of some students in their way of acting 

o Helping who is needy - ill or distress people, classmate as well 

o They help each other more often in everyday situations, this was also reflected in the 

arrival of a new classmate in the classroom. 

o Listening to others  

o Tendency to help peers, to spontaneously offer emotional support and to share games 

 

PROSOCIAL CLIMATE 
 

o The good classroom climate that is created when we all have a more prosocial view 

o It was already a strong group in a prosocial way, so I didn’t notice much change either 

 

DIFFICULTIES  
 

o I have noticed that sometimes even if you engage in prosocial behaviors, you don't always 

get results because you clash with people who are not very prosocial who raise walls and 

do nothing to meet us; while for children and with children everything is easier 

o Unfortunately, in a pandemic period it was not possible to fully apply and objectively 

evaluate the project due to the long periods of distance learning. 

o The behavior of children in their school and personal lives was affected by lockdown and 

lack of social contacts among children, teachers, other family members. The results are 

affected as well. 
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ANNEX 1 
 
Qualitative Questionnaire for teachers to evaluate the effects of the PATH model implementation 
on indirect targets (i.e. pupils). 
 
 
 

Questions about emotions 
 

1. After the activities I noticed an improvement in the ability of the expression of emotions 
 

a. Not at all  
b. a little  
c. quite  
d. very much 

 
2. How well does your children manage their emotions, comparing to the beginning of the 

PATH model implementation? 
 

a. Not well at all 
b. Poorly 
c. Fairly well 
d. Extremely well 

 
3. Have you noticed an increase in the time and situations in which children name 

emotions or talk about them? 
 

a. Not at all 
b. A little 
c. Quite 
d. very much 
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Questions about self-control 
 

1. How often do your pupils give up on learning activities that they find hard? 
 

a. Almost never 
b. Quite in a while 
c. Sometime  
d. Frequently 
e. Almost all the time 

 
 

2. How often children show signs of aggression, comparing to the beginning of the PATH 
model implementation? 
 

a. Much more frequently 
b. A little bit more frequently 
c. Quite the same 
d. A little bit less frequently 
e. Much less frequently 

 
 

3. Have you noticed an improvement in pupils attention span? 
 

a. Not at all 
b. A little 
c. Quite 
d. very much 

 
 

4. In general, how well do your children learn from your feedback (i.e. “Well done” or “You 
did it wrong, because…”) about their work? 
 

a. Not at all 
b. A little bit 
c. Quite well 
d. Extremely well 
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Questions about prosociality 
 

1. How would you define the climate in the classroom after the implementation of the 
PATH model (multiple responses are allowed)? 

 
a. More peaceful /relaxed 
b. More conflictual  
c. More quiet/less agitated 
d. More respectful 
e. Less derision and mockery 
f. Quite the same 

 
2. Have you noticed an improvement in collaboration between children?  

 
a. Not at all 
b. A little  
c. Very much 
d. Very much 

 
 
 
 
  

General questions  
 
1) I have noticed an improvement in a particular situation (i.e. for a particular 

Student ) Please give a brief description of the experience 
 
2) I have noticed changes after the implementation of a specific activity of the project Please 

give a brief description of the experience and of the activity done 
 
3)  I would like to highlight a change in a particular field after the implementation of the 

project. Please give a brief description of the experience 
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